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IMPROVING THE ECUCATIONAL OFFORTUNITIES OF CISACVANTAGED
CHILOREN IS THE SUBJEST OF THESE TWO SEFARATE BUT RELATED
COCUMENTS. THIS CONFERENCE REFORT OF A 1966 STATE-WICE
CONFERENCE SPONSOREC BY THE FLORIDA DEFARTMENT OF ECUCATION
CONTAINS BRIEF EXCERFTS OF SEVERAL ACDRESSES AND SUMMARIES OF
THE CONFERENCE CISCUSSIONS ON SUCH TOPICS AS THE
CHARACTERISTICS ANC NEECS OF DISACVANTAGEC CHILEREN, THEIR
PERSONAL ANC SOCIAL CEVELOFMENT, THEIR LEARNING STYLES, ANG
THE TEACHER-LEARNER RELATIONSEIF. THE CONFERENCE WAS AL SO
CONCERNSD WITH THE NEEC FOR AN EARLY ECUCATIONAL START FOR
THE DISACVANTAGED, COMMUNICATION SKILLS DEVELOFMENT. PARENTAL
INVOLVEMENT, OUT-OF-SCHOCL ACTIVITIES, TEACHER TRAINING, THE
DEVELOPLENT OF JOB SKILLS, FROGRAM EVALUATION, AND *CREATIVE
PLANNING.* AN ACCITIONAL COCUMENT IS A REFORT TO THE OFFICE
OF EOUCATION ON THE 10 REZGIONAL CONFERENCES HELD IN FLORICA
FOLLOWING A NATIONAL CONFERENCE ON THE EDUCATION OF THE
DISADVANTAGED. THIS BRIEF REPORT CESCRIBES THE CONFERENCE
AGENDA AND PARTICIPANTS. (NH)
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PURPOSES

Education for All, a Conference on Improving Opportunities of Educationally
Disadvantaged Children, was desizned to engage the leadership of county school
systems in a thoughtful examination of ceniral purposes, brcad methods, spe:ific
programs and unresolved issues. Thic report is a summary of views expressed and
questions raised by Florida leaders and guest consultants as they discussed the
characteristics and noeds of disadvantaged children and ways of initiating a con-
certed attack upon their problems as an integral part of a total program of quality
education for all.

As a consequence of reading and reflecting upon these ideas, it is hoped that
local school pevple will reach out to and join with parents, representatives i gov-
ernmental agencies, churches, community organizations and oiher interested groups
to:

® seomz and study information which explains more extensively the
topics considered here and others of local interest.

o reach agreement upon specific and lcag-range grals and innovative
approaches which will expand the evucation program to provide
more appropriate educational opportunities for disadvantaged childr 1.

® enter into a cycle of planning, implementation and evaluation that
will spiral inte future years.
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In all, an estimated 175,000 students are now being directly X
served by this one new federal program alone.

I know we are just doing our job, but I think that Florida’s ,
county school leaders, especially, deserve high commendation
for the wonderful manner ir which they have moved ahead :
under these new federal programs, to provide these services so
desperately needed by so many of our youngsters. i

At tiie cloio of the fiscal year, all 67 countles wers engaged in projects fi. “
nanced under Title I of the Fiemeniary and Secondary Education Act. In all, i
there were 165 projects totaling $27,475,937, the ful sllocation to Florida's !
#chools for the 1065-68 fiscal yesr. All counties Included remedial reading among o
their projects, and nearly all included improvement of audio-visual programs. !
Other areas receiving emphasis were: hiring teacher aides (60 counties), improving I
lbrary services (45), extending health services (42), improving guidance and !
counseling services (35), providing in-service training for teschers (34), offering .
pre-school and kindergsrien programs (32), expanding food services (31), up- "
grading art instruction (%5), upgrading music instruction (25), and improving ot
programs for handicapped children (17). !

Although aimed at 175,000 economically deprived children, the Title I projects -
8150 benefited 500,000 other children who attend the same sclkools,
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Excerpts from an Addreis by

DR. EDWARD R. ANNIS

Post President, American Medical Association

Pan of the growth of our State, as we have recognized the
importance of education to all our citizens and figured out
ways to make it possible, has been due to the prevention of
communicable diseases and the illnesses that used to keep us
busy. .

We have had a complete change in our approach because of
an enlightenment on the part of doctors and on the part of ed-
ucators to the fact that new knowledge is of valie only to the
extent that it is understood and shared by the people for whom
it was ultimately intended, . . .

Our great State Public Health Deparitment has, with the co-
operation of educators and doctors, done and continues to do a
remarkable job in public health and preventive medicine.
Through the cooperation of men and women in science, in
clinical vractice, those in our public health system and the
health educators, this story has been brought not just to the
students in our schools but also to their teachers and parents.
In the dissemination of knowledge, we have had the help of
many people in voluntary crganizations such as the Lions Clubs
and Kiwanis International and the PTA. The ministers have
helped in their churches. . . .

Children need the spiritual and moral training at home, in
the uoumwvoawo&u school and community environment. It is

necessary to give them the strength to withstand th= pressures
in this life. . . .

Health is fundamental, both for personal happiness and eco-
DOMIC SUCCess. . . .

These youngsters need your good example in health prac-
tices and in safety. . ..

Under Medicare there is a Title 19 under which we can
provide, on the basis of federal and state matching funds, for
the total health care of. . . the dependent children and chil-
dren of low-income families . . . We have long felt that this is
necessary . . . We will cobpsistently support this . . . We will
work with the Legislature to see that this law is implemented
to the end that no one is denied medical care because of inabil-
itytopay. . . .

The County Medical Society is the level at which doctors
share with teachers, public health workers and others the
work of caring for these youngsters. . , .

And though, E..o:m_p our Florida Medical Association, we
have an over-all governing body that advises the County Med-
ical Society . .. the active work is done where you live,
where you work, where you teach, where you practice. . . .

I know that I speak for the members of my profession when
I assure you that where you have ww.mm% had excellent coop-
eration from your local physicians in the past, you will again
have it in the future. I know that where this doesn’t exist, all
you have to do is ask and it will be made available, . ..

I anticipate even more remarkable strides ip the future than
we have made in the past in taking care of the education of the
disadvantaged of this State,
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CHARACTERISTICS
AND NEEDS OF

No single term adequately describes the disadvantaged child
because there are many kinds of disadvantaged children.

The conference made no issue of the terms used to describe
the population, It addressed itself to all children and @m@me..w:w
to those who, becanse of their experiences or lack of experi-
ences, come to school without a predisposition for “_%EE@
children who are, therefore, at an educational disadvantage in
our schools as presently operated.

The disadvantaged child has eveloped, as a result of <n-
vironmen'~] influences on his life, a different style of learning,
a different set of values and mores, a different, yet unique,
laaguage and skill of communication, a different motivational
pattern, a growing negative seii-concept and a questionable
understanding of, and attitude toward, the world of work.

The educationally disadvantaged child is found in all walks
of life, in all economic levels, in all races, in all sections of the
country, in the slums, in the citizs, in the suburbs and in rural
areas, He is found, however, in greater numbers in the environ-
ment of poverty, in the large city slums, in the minority groups
and in the low socio-economic sirata of our society.

The disadvantaged child’s family may evidence some of the
following characteristics:

® a large poor family, living in crowded quarters, with lim-
ited formal education and job skills and litle or no read-
ing material in the home.

® a highly mobile fam‘ly, often lacking a strong male image.

® a minority group family, living in a segregated area, with
the attendant racial problems.

¢ a family often dependeni upon public services to meet
certain necessities (income, housing, medical needs, etc.).

® a family in which members enjoy being in each other’s
company and scem void of sibling rivalry and self-blame,
but are limited in motivation and ego strength,

e a group characterized by intense loyalty to family,
friends and “extended family”.

® a societal pattern involving extreme self-saciifice on the

part of some members in behalf of others.

® a group exhibiting a sense of humor in the face of many

otherwise overwlelming family crises.

Children from these families have been restricted in a great
measure to the culture of their immediate neighborhoods. They
have had little experience with aduli “models” representing
what society calls success. There have been few youth orgari-
zations geared to their needs and to which they may belong.
They have not found school to be practical or fexible enough
to meet their needs. They have had few really successful ex-

periences and have often developed feelings of hostility, inferi-
ority, hopelessness and lack of self-esteem.

The conditions of poverty and family life limit both the ex-
periences for learning and the resources available to stimulate
learning activity. An atmosphere is created from which differ-
ences in perceiving and thinking emerge.

® There is a concern for the immediate, and there exists a
seeming inability to postpone immediate satisfaction
while working for more distant goals.
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15.

186,

17.

18.

19,

An intensive cultural program to acquaint them with
good music, art, etc.

Good counseling services to provide guideuce con-
cerning vocational opportunities, going to college,
and career possibilities.

To learn about the world of work and to develop
positive attitudes tcward various kinds of occupations.
Experiences in special nursery school programs or
concentrated effort in kindergarten and special em-
phasis on reading instruction in the early grades to
compensate for the lack of skill-building experiences
which most middle-class boys and girls often en-
counter before they can walk.

Experiences with talking, reasoning, reading, story-
telling and with adults who value education and will
encourage their curiosity.

20, Experierces and opportunities to play with many

21.

22,

complex toys, puzzles and games.

Textbooks and other materials to correct and counter-
act the misinformation and lack of information about
themselves.

Teachers and counselors who are aware of the needs
and problems of disadvantaged youth and who will
attempt to see that they get the same rewards and
recognition as middle-class children do for compara-
tively the same manifestations of ability.

. To overcome the distrust of the school, teachers and

counselors.

Re-orientation of outlook and for opportunities to dis-
cover and develop their potentialities.

Appropriate opportunities to become knowledgeable
with their own potentials and possibilities.

Special help in developing good habits and better un-
derstanding in regard to personal hygiene and

28,

31.

32.

33.

grooming, social adjustment, vocabulary, speech, ap-
plying for jobs, filling out applications, interview be-
havior, and pointers; diet, medical and dental care,
study habits, and numerous other social skills which
most boys and girls acquire unconsciously by virtue
of their environment,

Special orientation and adjustment programs to help
them learn the ways of the city, and of urban schools,
when migrating from rural areas.

A new scnse of identification with and genuine con-
tact with general American culture.

To be placed properly in the environment where
they can succeed and rapidly encugh not to delay
their normal progress or adjustment to school.

A new type of educators, especially administrative
and specialized personnel, who understand them and
their parents.

The attention of skilled and understanding teachers—
teachers who understand the impact of their own at-
titudes, values, backgrounds, behavior and personali-
ties on learning and teaching.

Adequate seading ability and skills—a sense of what
reading is, and a motivation to read.

Learning activities that are not beyond what can be
accomplished with reasonable effort.

A curriculum so organized that they can progress at
their best individual rates, and a school flexible
enough in organization to allow this kind of progress.

. Freedom from fear of embarrassment involved in

new experience.
Programs of part-time work and part-time study.

Opportunity to experience a fair measure of success
and failure.
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Report to the U, S. O0ffice of Education on State Regional
Conferences as a Follow-up of the National Conference on
the Education of the Disadvantaged (Purchase Order #1027-99-7)

Tn accordance with the Florida Department of Education?s proposai
to the U. S. Office of Bducation dated September 21, 1966, ten regional
conferences on the education of disadvantaged children were held in
September and October, 1966. This brief preliminary report of the
conferences includes the agenda, names of consultants and professional
staff, number of conferees by selected job classification or agency
and some of the issues raised.

Agenda: The general fermat for the drive-in conferences included
a speech; small discussion group meetings; a leaderchip session,
involvirg local education agency's directors of instruction, OEO repre-
sentatives, Title I coordinators, and project planners; and a reporting
session which included group repcrts and a summary statement by the
speaker. Sample programs of each conference are attached as Exhibit I.
The numbers on the programs merely represent an administrative device

for organizing the conferees for group work.

Consultants, Speakers and Staff: Each group discussion was led

by a resource consultant and the speaker at each conference served as
a roving consultant, along with a representative from fthe Atlanta
Office of the U. S. Office of Education. To facilitate the work of

the group, each participant was provided a copy of the Education For

411 booklet which was a summary of Floridats statewide conference; a
copy of "A Chance For A.Change," Office of Education publication,

#0E-3508l3 and two bibliographies.




-

Three copies of the following publications were mailed to gach LEA
for study by conference participants:

A Schoolman®s Guide to Federal Aid, Part IT." A Reprint
from December, 1965 issue of School Management Magazine.

"Education - An Answer to Foverty," Published jointly by the
U. S. Office of Education and Office of Economic Opportunity

mjational Conference on Education of the Disadvantaged," by
the U. S. Office of Education

The consultants received and used the report of the National Con-
forence and the report of the statewide conference in the discussion
groups.

A composite list of consultants, speakers, and State Department

staff members used at the conference is included as Exhibit II.

Attendance: Involved in the ~onference werse university persomnel,

personnel from the State Board of Regents? Office for Continuing Educa-
tion, teachers, principals, Title I coordinators, and project plamners,
1EA supervisory personnel, health and welfare agency representatives,
representatives from the Office of Economic Opportunity, and, in several
instance, interested lay citizens.

A total of 1 697 conferees registered at the conferences. Of this
number, classroom teachers were best represented with 608, followed by
principals with LL5 in attendance. This is evidence of involvement at
the grass roots level.

A breakdown of attendance by agency representation ov job classi-~
fication is reflected in Exhibit III. Also ircluded is a list of

actnal participants, their job titles and addresses for one of the
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conferences., These lists are available on each of the conferences upon

request.

Issuas: In order for gach participant to have the opportunity to discuss

his particular concern with the group, the structuring of the discussions
was limited to the following discussion questions:

1. What are the problems involved in providing effective
programs for disadvantaged children?

5., What can we do about these problems?

3. How do we go about getting the job done?

A review of the spesches and group discussion reports indicated that
the recurring issued involved goals, personnel, program development, com-
minication, and instructional methods and materials which meet the unique
needs of educationally disadvantaged children. Thao following questions
which were raised and discussed are indicative of these issuess:

1. Do all who are involved in, or are affected by, the local
programs understand and support the goals of the program?

2, Are the goals of the local program consistent with the
overall goals of education?

3., Are the goals of the program based on the characteristics,
needs, and strengths of the disadvantaged child?

,. How can the personnel involved in the program develop a
positive attitude toward the problems of the disadvantaged
child?

5. How can persomnel develop confidence in their ability to
provide effectively for the needs of the disadvantaged
child?

6. How can personnel develop a firm commitment to the program?




10.

11.

12,
13,

150

16.

17.

18.

19.

20.

2l.

In recently desegregated schools in which the percentage of
disadvantaged children enrolled has increased sharply, how
can the personnel be helped to adjusev to the problems which
accompany this increase in percentage?

What types of in-service and pre-service experiences enhance
the teachers’! effectivensss in working with the disadvantaged
child?

How can higher education help to better prepare persomnel to
work with the disadvantaged child?

How can personnel be encouraged to see themselves as change
agents?

How can commnity agencies, teachers, representatives from
the ranks of the disadvantaged and all others, who can affect,
or be affected by the program, become iavolved in coopera-
tively plamning the program?

Are present programs truly innovative or "more of the same"?

How can Title I efforts avoid being segmented and become an
integral part of the total instructional improvement program?

How can communication within each agency and among the many
agencies, including the U, S. Office of Education, the State
Department of Education, the LEA, and the local schools, be
improved?

How can cooperative efforts between education agencies and
other agenciss which may render services to the disadvantaged
be strengthened?

What steps can be taken to encourags news media, education
officials, and personnel in the prozram to correct the rre-
vailing stereotype of the program for educationally
disadvantaged as being for the poor?

How can better feedback from local school personnel be
secured and utilized?

How can teachers and program plamers be helped to develop
instructional strategies which capitalize on the strengths
of the childts learning styles?

Whit constitutes a rich diversified learning environment
which facilitates individualized instruction and how can
this environment become a reality?

What problems are involved in the teacher development of

materials geared to the needs, interests, and background of
experience of the child? How can we overcome these problems?

In purchasing materizls for use with disadvantaged children, what
criteria guide our selection to insure its appropriateness and adequacy?
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Work is the central theme in our society. How does one
come to believe that vork is valuable? One way that work ori-
entation may be developed is by identifying with a parent who
works and who likes to work. If there is no adequate role
model, the individual niay not develop the idea that work is
good. The disadvantaged child often lacks this role model.

It is understandable that one of the greatest problems disad-
vantaged children face in their efforts to succeed is their inabil-
ity to act and think and work in ways that are demanded for
success in scheol and in society. A point that has most recently
been stressed in discussions about these youths has been the re-
sponsibility of society, and of the school itself, to learn to ap-
preciate the ways of disadvantaged persons instead of just de-
manding that they conform to the majority patterns, which are
often termed middie-class values. However, even though it is
imperative that the school respect these children and their
mapn.: of doing things, it is equally urgent, if disadvantaged
children are to achieve maximum success in later life, that they
be given opportunities to learn to adapt and adjust to a world
that works on terms diffcrent from their own,

Such change» in perception and behavior are dependent
upon the improvement of the child’s self-image or self-concept.
The self-concept, as defined by Suider in the December 1965
Clearing House is “the organization of qualities the individual
attributes to himself in varying situations. The individual’s be-
havior is largely detcrmined by his self-concept, which emerges
from the social situation in which he participates.” Research
has shown repeatedly that a child with a positive attitude to-
ward himself will do better in scheol than one who has a poor
attitude toward himseli—evcn when both have the same meas-
ured ability scores. The “self-fulfilling prophecy” s a term
which has been applied to the phenomenon by which people
hecome what others expect them to become, If others expect a
child to develop into a lazy, stupid adult, he most likely will
live up to their expectations. Since the individual's self-image

is of such importance, it should be the focus—not of a struc-
tured, oversimplified, prescriptive program that exclules good,
warm human relationships—but of a program that involves a
deep understanding of and consideration for the “feeling’
needs of the individual child on 2 “one-to-one” basis {rom “min-
ute-to-minute” with emphasis on the “here and now” change in
his self-image.

If positive steps are to be taken o improve the child’s self-
image and assure adequate perscual-sociai development, teach-
ers must first come to grips with their own problems and be-
come cognizant of their own strengths and weaknesses. The;
must be objective and persistent in efforts to understand them-
selves and their influence on children.

Teachers must learn to handle skillfully, rather than deny,
the existence of megative emotions in dealing with children.
They should state their true reactions to negative behavior in
the child without attacking the child’s personality and charac-
ter. As teachers translate the princiles of child growth and de-
velopment into concrete action, they will gradually develop a
positive attitude toward all types of behavior. Good-will will be
created, snd patterns of communication between the teacher
and students will be chauged to the extent that consideration
is shown to the child in all situations.

The teacher who is skillful in warm interpersonal relation-
ships is one who has a keen awareness and depth of under-
standing of the sub-cultural groups in each community and the
values held by members of these groups. Systematic home vis-
jtations may be a means not only of establishing a better under-
standing of the educationally disadvantaged child, but also &
means of involving the parents of all children-upper, middle
and lower class—in appropriate educational tasks designed tc
help their children adjust better to school.

The school program should provide many experiences de-
signed to teach each child to react favorably and positively to




“UonPaLIoW
‘DIOM 1319 ® Ju JUEM I0j ‘PotLI9) Usaq Juo] 05 10§ seq YoM
‘UopeMWNS [EMIOT[AIUT 0} JUBHUIOOUCO [EUuonowd oY SAYOT
0} sAem 9AROOJS 3SOW O} WO YOIEosal eunioymt owos jduwo)
e 0} oAQonnsU0d oq Aewr 3] -wojqord pjo-o8e smp jo spod
.Se MU 0) UOAIS 5 ISNUI TOREIOPISUCO ‘PIYo Ssejo-o[pprar ode
-10A® O} JO 9SO} 0} JE[IuIIS J0U dIe SIN[eA IS0YM opdoad Sunof
syeanom 03 Smduone yLa sdud 03 swoo sjooyos sy -pozd[eue
oq 03 wedoq 15Jg UORONDSUY oYM SABD STy WL UOREINPI Ul
JMOIPIP SO ST} JO SUO WSq Sey UWODLAROW JO wojqoad oy,

HOILLVIIAISNOD ¥IH.LING ¥O4 Svadl

-opdwexe Aq [om pue Aes swied] P> oW
103 ‘porouSt Joasu are seopoeid Loyes pue q[EIY pcosd yormm
W juourtomaus we opmoid jsnun jooyos oy ‘Sip puokeg

‘fyoyes pue wyeay jo weiSord oanuossid 9AISUS
-xo we Surysfqeise Uy ewoy oy} M Ajosojo olour Supjiom @

'SONNOTHIP SO} JO UORSOLI0d oy Suumsse @

oy SPIYR
sm w ofeys Aree we e wyesy jo swojqord Swdymuopr e

:30 asodmd oy Ioj sopuofe AuUNwWO d[qe[reaz e Jo S0t
-At0s o) Suneurpicoo ur ofox drysiopes] & axe: 03 uodn payfed
Mou st ‘qpeay jo swojqord yM pauseduod Juo] ‘Jooyds YL

10q 10 ‘surapqoxd
[euonome 1o [eorsAyd loque Aq pesned oq Aeur ysoIWISIp pue
Aedy 'oUnSIPUl pue poMOIP St PomdlA pHIOM T WOy Bur
-ueow Ino Mos 0} Sunpmun Afjenopowrs pue oqeun Aqeorsiyd
~GAQUONTM PUE SSASH SHS U030 PO ST WOCISSE oY} Uf

*SOSBASIP SNOLIIS puUB SW|
-qod [eorSojomou ‘sasso] Sunesy pue UOISIA ‘SPJ0O 3I9A9S pUT

juenboyy “wornnupew woxy Jagns 0y 1de vlou st Aprurey paysue
-aodun ue woxy ppIYe V "wowuied jsowr ore sdeorpuey jeorsdyd
e podejueapestp A[jeuoneonpe ot Juowre ‘oromoy ‘st I
00d A10a oty 03 Your L1oA oy Woy—A3p[o0s JO S[9A]
[[¢ uo sopmme 950 jo poaudop uayo ore WAIP[YD "USIP
-0 [Tt INQ ‘Spesu Yons Sey oM P[RYO PaFeiueApesip oq asnf
10U ST 31 Je1p purm U Suireaq ‘Suioq-[jom STY UT 35919101 aunuoj
® pue P[YO o} 0] 9A0] PUE WIOUCD ‘UOREISPISUOD uodn paseq
oq proys juswdojorsp [eroos-feuosied Supouequo pue UOREA
-now pue ofeum-Jjos SUTp[ing PIEMo0} PajoaIIp suresSoxd TV

+fyusoursut jo wuioj € oq 03 yeodde Aew s se ‘suonemis jso
Ut papioAe oq PMOYS ostexd jueSearnxo pue 2AISSXH ‘UOAIS
osrerd oy 3o AtpIomun s[o9) PGP OY3 JF 0 ‘poojsiopun A[redpd
jou ore astesd Ioj seapowr o Ji Afjervadso ‘pood ueq sno103
-ep olow oq Aeur JONe] 9} Se Jfen I9joeIeyd pue Kyeuosiad
spyo oy ueq loyye: posresd oq pmoys Lyande dqy, *oFeunt
-jjs poo3 & Suipymq jo pesysuy Aoenbspem jo sfurjea; 30w
2o1d ew 33 ‘suoneoodxa 03 dn oAy 03 ojqeun Suieq jo Suredy
e pue Apmue conpoid ‘pesn Apsmun pue A[oyeuTWILIOSIPUL
J1 ‘ospe Aewr 31 ‘oouonput oanisod e aAey Aew ostexd S[IYA

‘o] jo jucunfofuo 0} pue OFeUW-J[Os SFG JO U
-onoidun 03 ‘Afngedony ‘pes] M O3pomow] SWL "SISSIW{EIM
pue sqpfusns ‘syusfey ‘s1S0IIUT SAAOUW ‘SoAlIp ST MOy
0} owioo P[noys o 'uosiad € S¢ JPsWYY o Surpuelsiopun 1939q
0} Peo] [ YOIy TORLIUOLUOO-J[IS JO 3105 ¥ O] [[IM JIdY3 I8}
0S qenplAIpUl [oes JO UONEOMUNUINIOd [EUWINUL, A Suraoxd
-unm aq P[noys seousuadye jueUNOLIUL {[E JO asodmd jnvazod
-ur A19A SUQ) *JUOWOLUD JO S0IMOS POLIEA PUE YPU E 5 PIYOO
-I0A0 9( 30U P[NOYS SUESW [eNSIA-OIpNE IStRO SMOLIEA pue Sm
-pro1 ySnoryy $e0uowadxd SMOLIEdIA poysidwcooe o o3 osod
.md oy pue olqE[EAE S50IN0SAI oYy Uodn pase ‘Uil Ur SUOR
.dumsse o1seq Ureyso QM pouueld aq P[noys soouonadxa juau
-youuy */aTpeuosiod woxy aanjre; 93eI00SSESIP 03 WITY djey pinoys
[00yos ot} ‘Moys WY °off WL 10 SiY Se UBY) Jotpel Sunayj jo0
yed e se somprej ydeooe 03 wred| 0) pue suonenys SJY eAnedou




LEARNING STYLES

If the school is to become a more forceful influence in the
life of the &mmméuSW& child, improved methods for gaining
insights into variatons in learning styles are essential.

Although disadvantaged children exhibit as wide a variety
of learning styles as would be found in any group of children,
there are several characteristics which are most typical of the
disadvantaged child’s style. He is more likely to:

@ learn best through motor or visual approaches, rather
than aural.

® be content-centered rather than form-centered.

® be exterrally oriented rather than introspective.

o respond to material incentives rather than non-material.
o be problem-centered rather than abstract-centered.

® use inductive reasoning rather than deductive.

® be slow, careful, patient and persevering (in areas of im-
portance) rather than quick, clever, or flexible.

Teachers whe work with these children should be well-
grounded in child development and learning processes. Their
concern for the learning styles of children will be expressed by
the ways in which teachers provide for:

o the autonomy of the learner.

o the uniqueness of the individual's manner of perceiving
and experiencing the world.

o boy-girl differences in perception.

o the incorporation of new experience and its degree of
congruity with what is already known.

® sensory and experiential bases of meaning and the influ-
ence of limited environment upon visual and auditory dis-
crimination and upon conceptualizing,

The curriculum for the disadvantaged child shkould be such
that instruction is tied to real life experiences with frequent
use of motor-oriented activities related to tangible, concrete
ideas. From these experiences there should emerge an ex-
panded environment and an increase in verbal communication.
The implementation of - program of instruction which will k2
geared to the learning style of each child will require: (1)
wider expectation of how and when people learn, (2) more
effective m.,_mmuoma of learning needs and interpreta.on of the
diagnosis in connec.'on with other information abovt the child,
(8) a variety of learning media, (4) extensivc direct experi-
ences, (5) release from constricting time schedules, and (6)
freedom from a lock-step system which obstructs attempts at
self-paciug.

IDEAS FOR FURTHER CONSIDERATION

Teachers wi.! find reassurance and challenge in what is now
known about learning styles as they realize that many of their
teaching strategies are soundly based and should be continued.
Others may need modification, and still others will need to be
discarded in favor of mcre satisfying procedures. It can be an-
ticipated that teachers will become more versatile and flexible,
and that organizational and administrative policies will be
evolved, as instructional plans which enable disadvantaged
chil'iren to utilize their technique-learning styles are developed
and implemented.
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® increased and improved study of the humanities and
other fields of knowl:dge.

o language development and improvement in communica-
tion,

® development of the values which undergird moral and
spiritual growth and appreciation of the cultural and na-
tional heritage,

® successful, cooperative experiences to bring the learners
into the mainstream of school and community life.

A sense of worth and belonging and a feeling of success are
essential. Therefore, using the life experiences of these chil-
dren, rather than E@.a_vi attempting to orient them to tradi-
tional school experiences, will motivate learning, Both verbally
and non-verbally, the teaching-learning situations must com-
municate messages of security and challenge:

® Take your time; we can wait.

® Don't be frightened; this is a friendly place.

® Share your knowledge; it counts.

® Dont be an answer-getter; be a problem-solver.
® Use your power to learn; it works.

® Welcome mistakes; they’re part of learning.

@ Reach out for the new; we'll support you.

IDEAS FOR FURTHER CONSIDERATION

The problems identified reflect an awareness of the desired
outcomes, an eagerness to reach them and a need for assistance
with specific aspects of creating more effective teacher-learner

situations. As there is a need for definitive knowledge in this
w..om. teachers, schools, and school systems may utilize well-
planned action research and empirical studies to:

® extend and deepen understandings of each child, deter-
mining what the child knows, what he is interested in
learning, his perceptions of the world about him, and the

nature and extent of his inter-personal relations and
needs.

® discover a variety of teaching strategies that enable
teachers to help children effectively utilize their own
learning styles.

When curriculuro content, textbooks, commercial learning
aids, evaluation instruments and %eaching techniques are
adapted to the children’s needs, interests and maturity, and
when their experiential cmorm-.o:am strengths, learning styles
and talents are capitalized upon, the classrocm situation will
be characterized by individualization and diversification.

Imaginative new teaching procedures are likely to become
widzspread as class size is reduced; as time is provided for cur-
riculum development activities and for in-service training
through which teachers may learn new approaches and new
content; and as a climate which encourages creativeness and
cxperimentation prevails.
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There is anticipation that children who have been involved
in these programs will place increasing value on learning and
on “school.” Language m«oﬁr will be facilitated. Knowledge
will be increased and meanings extended. These are first
Jearnings, and all subsequent years of school experience will
foster these same learnings.

IDEAS FOR FURTHER CONSIDERATION

As educators may be thought to be still in the experimental
stages of confronting the problems of early intervention, many
questions have not been resolved. It has not been determined,
for example, at what age intervention should occur in order to
be most effective. Nor has the nature and extent of the inter-
vention program been decided.

It is essential that those to whom the nmmwouu_vEQ for early
intervention is given shall regard themselves as picneers. They
will have to seek answers to such questions as:

® What shall be considered appropriate coutent for early
interventicn programs?

o What guidelines shall be established to assist those who
are conducting early intervention programs?

® What shall be recommended about group size?

o What personal a:&&gﬁosm shall a staff member p=-2 to
work effectively in sech a program?

o What kinds oi preparation will be needed for staff
members?

o What kinds of sub-professional personnel may be as-
signed to early intervention programs?

® If sub-professionals are to be used, where may they be
used best?
e What kinds of in-service experiences should be provided

for staf members who serve the early intervention
program?

o In what ways will the community participate in early in-
tervention progiams?

® What kinds of preparation for such participation shall be
made for the community?

e What provisions need to be made for evaluation, both of
the program itself and of child growth within the
program?

e How can we follow those children who have been en-
rolled in early childhood intervention programs in order to
decrmine what effect such experiences may have in later
education?

9 How can parents be made to feel a part of the program
and contributors to the welfare of their own children, as a
by-product ¢f this endeavor?




Pantim do b $ me

18

‘90ejd 0) soejd woI; soAow

Py o se Apdwoid woyy Summusuen pue SpI0dAT 3jep

-0}-dn pue 9jemoor Juyurejurew I0j PASAdp ST UI0)SAs € @
soa9] opeid [i» 1¢ Sutuoysy pue Suppeads Surziseydus 2

-uomsodwoo pue juowdojossp oSenduey [elo
uo siseqdo 10jeaid pue S[PAS] [00YDs Y3y Iofues pue

orun| oty 3¢ Jewnweid jeuuoj uo siseydwo ssof Sumnd p

‘suoiseooo ogwoads 105 ojerdordde 3sour [oad] oy Sur
-<00o Uf pue a3esn JO S[PA9] IN0J I JO Youd jo afend
-ue[ oty ul seapt s/ Swsserdxo ur djpy eyugop Suald o

*$00u3uas 9jo[duod
Ul WSt 9)B)S 0) PuE SLAPI ST OUPSL puUB JeI0qE[d 03
wry SmSvmoous ‘morsseadxa jo souuew sy Sundedoe °q

*ArenqeooA SP[IY° oy}
oymr fijogasouoo sideouod pue spiom mom Jupnponur ‘v

:4q poyesspaooe 1 Juowdojorap o3endue| e

‘A[[e1o0s pue A[[eoruIou0dd uosLl
aaey ogam dnoi8 oruyie 10 808 UMO S P[IYd o3 Jo ofdoad p

'sdnoi3 pue seoel JualagIp '

‘o] Arurey Suons ‘pood e °q
‘dgsueunjiom jo opud e '
:Aeniod speutojewn Surpzol e

*pazasent
Smaq are Surpesi jo souBypow OIseq O} USYm sopeid
Arewud o3 Suump soyoes) oures o P uyewar spdnd e
‘ajqissod J1 jooyos {eO0]
ol UT pue ‘[oAd] £jun0d AY) UO djqE[Tesr oI ‘SIOYDEd) Suy
-peax pue juoworoidun gosads se yons ‘outosied [epads e

1 poaoidunm aq 03 Aoy olowl ofe S[DYS UOREDIUNUIWOD

"80udpaoaid

$2yD) Joutiof oyp gng PoIL[oLIAIUI Sre ULIO] pue UORoUng €

‘PIYO oY O} 9sUSs oyew jsnw sompadoid pue SSHARDY @
*popasu

ore ofenSue; Susn 1oy sopmmyioddo pomrea pue Auey @
yjuowdo]anap

oSenSue] vopuM Sessomng pue sapaderd aFendue] PIH @

*0s UTeWal
jsnu pue ‘eoos se om se ‘peuosiad Adoop st ofendue] @

-soouortadxo jsed wodn papunoj seapl
Aq popm8 oq pue Auoud ySry oavy snwr A[Hessedou senIAR
-oe juowdopasp oSenSue| [ero ‘porordurr 2q 03 aI1¢ SIS UOR
-gorunummiod Jj ‘swojqoid [eorSojomsu pue GORINNUEW ‘S3SSOf
Suureay ‘spagep oko se gons quomdooasp aSendue 03 $9pOEISO
{eoisdgd o Jo uwoROALIOd PUE UONESHAUAP! A[red Oy ST S[F{S
uonEOTUNUIOD Jo juswasordumy o W $YSe} ISIg AR jo AUQ

STTINS
NOILVOINNWWNOD




A major problem which must be attacked is the provision of
appropriate curricula based upon the experience of these chil-
dren. Althcugh the communication skills of reading, writing,
listening and speaking must be learned, the teaching approach
should be mainly oral. A lack of reading background com-
pounds communication difficulties. By habit, many disadvan-
taged children tend to acquire most of their school learning by
the spoken word. To reach them, speaking and listening must
be used initially as major modes of communication. Gradually,
as their other language skills improve, they should gain greater
ease in the complex skills of reading and writing. Not only must
the method of approach be adapted in order to utilize the
pupil's strengths as means of overcoming his limitations, but
the content of each area must be similarly adapted.

Any attempt to provide a program designed to improve
communication skills of the educationally di-advantaged child
must resolve problems of testing. Most of the presently avail-
able evaluation and testing tools are quite inappropriate for
this child. Tests of intelligence and reading readiness which
give heavy emphasis to the vocabulary, or verbal factor, tend
to markedly underestimate the actual capacities of the disad-
vantaged child, which might be realized with adequate instruc-
tion. Then, too, as such children are usually more fearful of
strangers, less self-confident, less competitive in the intellec-
tual realm, less exposed to intellectually stimulating materials,
they often respond poorly in testing situations, particularly to
timed tests.

Until more appropriate tools are developed, school systems
should establish local norms based on this specific population.
Furthermore, every effort should be mad: to eliminate tests
which can be shown to be largely dependent upon cultural ex-
pericuces. Those involved in providing programs for educa-
tionally disadvantaged children should bear in mind that sim-

22

ple decisions about the educability of member: of this group
based upon common intelligence, aptitude, or interest are al-
most impossible.

IDEAS FOR FURTHER CONSIDERATION

The teacher’s speech pattern and his ability to create a pleas-
ant inter-personal climate strongly influence the pupil's im-
provement in communications.

The nature and extent of reading readiness programs for dis-
advantaged children should be directly related to the needs,
strengths and 1naturation of the children to be served.

Oral reading of good literature is a significant meaus of fa-
cilitating language development.

Plans for the improvement of communication skills must
take into account the close relationship between the child’s ex-
periences, thought processes an language.
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o Newsletters (with a coatrolled reading level) should
serve not only as a means of keeping parents informed of
what is going on at school, but also to suggest supplemen-
tary activiies for parents tc engage in with children and
opportunities for social experiences designed to promote
family togetherness, A ‘letters to the editor” column
would make it possible for parsnts to communicate with
the school and with other pareuts.

® Parent-teacher organizations should deal with problems of
interest to parents even though they are not closely re-
lated to the school's immediate concerns (consumer buy-
ing, mortgages, voting). When feasible, meetings should
be planned to avoid complicated business sessions and
money-making projects which are barriers to communi-
cation,

® “Family style” field trips and picnics will foster parent
ties with the school and other families in the neighbor-
hood.

o Parents should be involved in the school program through
activities such as talking to classes about their jobs, assist-
ing in special program: such as HEADSTART, participat-
ing in school beautification projects, and working in the
library.

o The press, radio, television, public health nurses, school-
home social workers and the children themselves should
be recognized as vital to a thorough, effective and far-
reaching communication system.

School programs will achieve a greater degree of success
wten the childs parents understand what education is all
about and why the child is there. As parents understand and
feel that they are significant participants, they will help the
child understand. Schools must capitalize on the interest most
parents have in their child’s educatica by helping them know
how to implement their aspirations for the child.

Inasmuch as communications foster parental understanding
and begin to develop close working relationships between pa-
rents and teachers, i. may be expected that increased contact
with parents will give teachers greatcr insight into the child
and his environment, information which will open new avenues
of working with the child. Parents need to learn what the
teacher is doing with the child and why, and how to as=*~t their
child’s learning outside the school. As this is accomplished,
teachers and parents may cooperatively explore approaches
that involve parents in meaningful, concrete activities which
contribute to their children’s education. Under these condi-
tions, parents may become increasingly effective in:

e fulfilling their pledge to cooperate with the school by:

a. carrying out the activities suggested (by the school)
on the parents’ checklist (such as provide a quiet place
and a quiet time for the children to do homework or
pleasure reading).

b. making certain that their children do their homework.

c. tutoring their children and others in a planned tutorial

program; after the master teacher has trained the par-
ents, they follow the teacher’s instructions.

d. reading suggested books and stories to their children.

e. providing new or used books, magazines and news-
papers for the children and adults, and making cer-
tain they are read.

e increasing children’s awareness of and sensitivity to things
and events in their immediate environment through walks
“around the block”; noticing things—such as street signs,
house numbers, lampposts, manholes, mailboxes, cars,
buses, service stations, supermarkets, people, nature—is a
first step in learning; questions and conversation about
that which is observed stimulate thought and increase
vocabulary.
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OUT-OF-SCHOOL
ACTIVITIES

Along with recognition of the influence which parents have
on the child’s learning, there has been a growing realization
that the school, within the four walls of the classroom, is unable
to provide an adequate education for the disadvantaged cbild.
Consequently, educators have begun to consider an extension
of ~ducational experiences during out-of-school hours. As it is
acknowledged that experiences related to the out-of-school
lives of children are extremely influential, it is rcasonable to
assume that these experiences will be more beneficial if they
are mw?omﬁmﬁm_% planned, oriented and implemented. But
how? That is the basic question.

From the review of successfu! programs, it is evident that
there s no single answer to the question, It is apparent, how-
ever, that the E&Eoﬁ were guided by some basic principles.
Of prime importance in the devsiopment of a program of out-
of-schooi enrichment experierces are:

e an analysis of the needs and available resources.

® cooperative, imaginative planaing which includes parents

and all others involved in the program.

® specific task-oriented training experiences for persons re-
sponsible for the execution of the program.

e an abundant supply of appropriate materials and full
utilization of community resources.

o adequate supervision of the actvity.

® evaluation of the program, including the learning out-
comes and emotional responses.

Out-of-school enrichment programs may concentrate on one
or more of the following approaches:

1. Tutorial programs which are conducted at school, in the
home or community center with older pupils, college
students, volunteers from the community or parents
serving as tutors, after they have been prepared for
this responsibility by master teachers, who also assign
and supervise ,Eo tutors.

2. Enrichment programs that utilize the community or-
ganizations to provide trips to zoos, museums, concerts,
plays, art exhibits and other places of cultural benefit.

3. Coordination of activities sponsored b youth-serving
agencies and organizations such as Scouting, Big
Brothers Inc., Junior Red Cross, municipal recreation
department, oozomm students and VISTA.

4. Independent study programs specifically designed to
guide an individual pupil in the pursuit of his hobby
or specia] interest.

5. After-school study centers where children may read,
do their homework. engage in organized recreational
activities, develop hobbies or acquire new skills such
as sewing or typing.

6. Summer enrichment programs that provide personal-
ized approaches (mnon-credit) to science, art, music,
literature.
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TEACHER
TRAINING

If America’s vision of education for all is to become a reality,
there must be a sizable increase in the number of qualified
and dedicated teachers. In the past, pre-service training for
teachers has been the responsibility of institutions of higher
learning while the employing schoo! systems undertook the
greatest responsibility of training for the in-service teacher.
Today the pre-service and local school in-service programs
should work cooperatively even though their techniques and
problems in developing an understanding of the educationally
disadvantaged child may be different.

Since disadvantaged children have problems and chal-
lenges that the classroom teacher may not have experienced,
many teachers, justifiably, feel inadequate to work effectively
with them. Training programs (both pre-service and ir-service)
must provide experiences which will help the teacher:

1. Gain in ‘ght as to his own self-concept.

2. Undersiand what the edacationally disadvantaged child
is like.

3. Recognize the implications of the concept that intelli-
gence is developed, rather than fixed by heredity.

4. Develop a good working knowledge of the learning
process, of ways of overcoming motivational problems.

5. Communicate effectively with the disadvantaged child.

6. Explore ways of overcoming the limiting effects of
socio-economic backgrounds.

7. Find nieans through which the child’s self-image may
be improved and built-in futility overcome.

8. Achieve productive interpersonal relationships between
himself and the child.

9. Provide experiences through which a stronger motiva-
tion for school work wiii be developed.

10. Ascertain child developmental levels.

11. Use materials with a mult-ethnic inclination effec-
tively.

12, Develop competencies necessary for individualizing
instruction.

13. Analyze specific educational problems of the disad-
vantaged child.

14. Overcome specific language problems characteristic
of this child.

A pre-service teacher education program emphasizing the
needs of disadvantaged vouths and their teachers may be suc-
cessfully built from existing pre-service teacher programs. To
further develop these existing programs there would be an in-
sistence on a fundamentally inter-disciplinary approach; an
emphasis on bridging the cultural gap between teachers and
the deprived children they teach, and instilling a respect in the
teachers for the cluldren and the values iu their cultural pat-
terns; a stress on field trips and actual pre-teaching experience
with deprived students; a concentration on how to teach the
basic skills, particularly the language skills; and the develop-
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arly in large urban areas. Without this, it is unlikely that any
training program can produce teachers who will be truly happy
in their work and doing their best in their teaching jobs.
Teachers must be sustained by the knowledge that they are
doing an incredibly important task and that the reward, in the
life of each individual child they touch, may be immeasurable.
Idealism, commitment and realistic optimism must be the
dominant theme in programs to prepare teachers for the
disadvantaged.

Teacher training programs with this idealistic element might
be just the thing that would attract today’s young and able
college gioiiates to this teaching field. For, beyond planning
good training programs, lies the need to recruit able young
people, If these young people could see training programs be-
ing set up that were idealistic in purpose, well-organized and
planned, and directly related to the actual teaching situation,
they would have far more incentive to overcome the natural
apprehension that many of them feel toward teaching in de-
prived areas. They would enter such programs with a feeling
of security in the knowledge that what they were going to
learn would be just the things that would make them good
teachers, and successful ones,

For those who are now teaching, in-service education will
play a vital role if it is understood that human beings have a
natural reluctance to chang=. The importance of having teach-
ers involved in the planning for, and evaluation of, in-service
programs must not be overlooked. The in-service programs will
become effective as teachers identify their specific concerns in

various areas, including:

o studying the school community, its slums, cultural re-
sources and economic structure.

o understanding the complexity of the urban community or
the characteiistics of the rural community.

® developing and utilizing appropriate techniques, methods
and materials,

® using other community agencies for reinforcement of
learning,

® gaining parental support and involvement in the educa-
tion program.

The present plan of “after-school workshops” and “pre-school
workshops” does not appear to be adequate. Time for in-
service education should be provided during the school day
whenever possible, or teachers should be otherwise compen-
sated. Small regional conferences, structured so that teachers
may participate, also would be profitable.

Hopefully, only teachers who want to work with disadvan-
taged children will be allowed to do so. Effective pre-service
and in-service education programs can provide an increasing
number of teachers who will rise competently and enthusiasti-
cally to the challenge.

IDEAS FOR FURTHER CONSIDERATION

Training programs for teachers of disadvantaged children
must be carefully designed in the light of what is known about
learning theory and about the learners. (In this case, teachers
are the learners.)

Within this frame of reference, a balance between experi-
ences that increase insights and experiences that develop tech-
niques must be maintained. As teachers become more under-
standing and more versatile, it is expected that they also will
become more effective. It is clear that they need contact with
skillful professional personnel who lend support and encour-
agement and guide them in learning by doing. Many innova-
tive teaching strategies are being developed as individual
teachers take imaginative approaches to the problems of teach-
ing disadvantaged children.
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o competence in the basic skills of reading and
mathematics.

® 2 desire to accept and discharge responsibilities.

e pride in completing an assigned task.

® 2 belief in one’s ability to mcet his own mnecds.
® a respect for hard work.

Homemaking and industrial arts based on practical problems
of the home might well become a part of the curriculum.
Work-experience and work-study programs which are explora-
tory in nature should begin in the junior high school and be ex-
tended and enlarged upon at the senior high school level with
trade training related to business, industry and home econom-
ics, In the final analysis, the effectiveness of any program de-
signed to develop job skills will be determined by the extent to
which each young person is able to find 2 satisfying and pro-
ductive means of earning a living. The school must begin im-
mediately to provide training to equip the disadvantaged child
now, and to counsel with him today, for his life tomorrow.

IDEAS FOR FURTHER CONSIDERATION

Enrichment and orientation experiences related to the devel-
opment of job skills demand imagination and ingenuity of those
who plan and implement,

Focus may e achieved when thought is given to:
® maintaining balance between all types of learning.
o freeing the learner to utilize his unique mode of learning,

e providing activities that enhance the child’s self-imag=,
sense of personal worth and moiivation to develop and
improve jub skills.

e involving appropriate agencies of government, organiza-
tions, business, industry, agriculture and interested com-
munity groups in determining needs, and planning to
meet them.

e implementing and evaluating a needs-oriented program.
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CREATIVE
PLANNING

As the era of education for the academically talented gives
way to a commitment to education for all, it is imperative that
immediate and long-range geals be clearly defined. Basic to the
identification of objectives is the placing of a high valuation
upon {e diznity and worth of each student.

Most educational programs today reflect this natiorn’s earlier
emphasis on the “average,” middle-class chiid, coupled with
more recent variations in the program to provide for the aca-
demically talented. To establish a realistic educational system,
the present concern for the disadvantaged child must be
viewed and provided for within an overall framework. A
piecemeal approach similar to that which emerged for the
academically talented can result only in a weakened rath
than a strengthened program.

A commitment to education for ail is based on the realization
that:

® Not all can become professionals or technicians, but all
can become better citizens.

® The self-image of the student is closely related to his
learning efficiency.

® The community, a vital force in the process of education,
must be involved in and supportive to the educational
program.

o Effective communication, a prerequisite to meaningful
education, requires continuous interaction between the

within the races.

® New educational programs must be grounded in research,
expanded in light of the particular needs of the local
community, and strengthened by evaluation.

® Programs should not be designed so that a child (whether
he be academically talented, disadvantaged or in any
other classification) is subjected to grouping practices
which may tend to isolate him further, thus compound-
ing many of his problems.

For the individual child, a commitment to education for all
means:

® His health problems will be identified and corrected.
® His learning style will be respected and capitalized upon.

e His aspuations and limitations will be recognized and
planned for.

9 His need for early and continuing intellectual stimulation
will be provided for.

Within such a framework, decisions can be made regarding
publicly supported programs, high school work-study pro-
grams, lengthening the school year, in-service education for
teachers, pre-service education in institutior.: of higher learn-
ing, appropriate materials and methods of instruction, and
evaluative techniques and criteria.

While it is to be expected that much research and planning
will be centered on the disadvantaged child, all efforts so ex-
pended should result in a steady movement toward the ulti-
mate goal-a unitary educaticr: for all students in a multicul-
tural society.

IDEAS FOR FURTHER CONSIDERATION
Safeguards should protect the children from the hazards of a
fragmented approach to compensatory education.

Positive traits of the disadvantaged student should be rein-
forced and utilized as a means of overcoming his handicaps.
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